The Epidemic of Dysgraphia – Why Now?
To write effectively, one needs something to say – language – and some way to mark it down – mechanical skill.   The learning disorder called dysgraphia consists of limitations in one or both of these components.  
Language problems may include expressive language impairment and language-based learning disorders such as dyslexia.   If a child lacks expressive language, the ability to formulate words to express his ideas, he can’t write a story even though he may be able to copy one perfectly.  If he mixes up sequence and gets lost in details, the story he tells whether spoken or written will be imprecise and difficult to follow.  If he hasn’t mastered sound-letter associations, spelling becomes a barrier to written communication.  A child with language problems may be able to form manuscript and cursive letters perfectly but still be unable to write a coherent sentence or spell simple words.  This child may be a talented artist but still be a rotten writer.
Mechanical skills for writing include physical strength through the back, trunk and shoulders to sit at a desk; arm and hand strength to move the writing implement over the surface and leave legible marks; adequate vision to monitor his production; fine motor coordination to permit the development of fluency and automaticity in writing.  Children without endurance or graded control of their muscles fatigue rapidly and their work deteriorates as they tire.  Eye strain makes close work of any kind uncomfortable and inefficient.  Some children can draw their letters beautifully but not fluidly or automatically because writing is in a different place in the brain from drawing.  (The child who “can do it if he takes his time” is usually one of these.)  
“Sit up straight!”  If  Grandma constantly nagged you, you’re probably in the hypotonic half of the world.  Hypo-what?  The half whose muscles are strung a little looser than usual when resting.  Low tone muscles can be steely strong if they work hard enough; otherwise they’re more like marshmallows.  
In the “olden days” Baby rode on Mom’s hip developing balance and axial control.  When today’s high schoolers were infants, life for babies changed.  Now babies ride in baby carriers or strollers.   “Back to Sleep” became the safety motto.  Predictably, Mom was scared even to let him play on his tummy.  Babies are smart.  Supporting oneself is hard work; better just to let Mom pick you up or prop you up.  Crawling isn’t even for the birds.  Flying is good.  Let Daddy do it.  
Crawling the right way for long enough builds trunk and shoulder strength; it stimulates arm and hand development.  Good crawling promotes prone extension (Superman posture) – the support necessary for desk work.  For many kindergarteners, poor handwriting began in the baby walker.  
Childhood used to be about running, playing, hopscotch, marbles, digging to China, building forts, flying balsa-wood planes, climbing trees, catching tadpoles, jumping off the merry-go-round; “helping” Mom wash clothes and dishes, bake, garden, shuck corn, string beans, shell peas and a thousand other real life experiences.  Childhood today pales by comparison.  Little kids go to daycare in herds of 12-20 age-mates; school kids go to aftercare, come home, watch TV, play video games or fight with siblings over using computers.  If you think that’s just as bad for the brain as for the body, you’re exactly right.
The most powerful stimulant of language development is “Mother-ese.”   Her infant is born knowing her voice and preferring her language.  When she addresses him, she uses a different tone of voice, simplifies her utterances and “speaks” for the baby.  When Junior jargons, Mom responds primarily to the intent of his communication; when appropriate, she models by repeating his message – correctly – diplomatically avoiding emphasis on the correction.  This is such a strong model that firstborn (and only) children have noticeably superior language skills compared to subsequent siblings (whose language experiences are diluted by the addition of language modeling by other children, rather than hearing adult language exclusively – and whose communicative effort is at least a little less highly celebrated than the eldest’s FIRST “first word” in the family.)
In New Zealand teachers noticed that equally bright Maori children didn’t learn to read and write like the Samoan children.  Analysis revealed that the Samoan extended families communicated largely by letter – so reading and writing were culturally significant, prized and modeled by the whole family.
Children who haven’t heard enriched language modeled well – and even more importantly who haven’t been listened to by interested and competent language “teachers” – continue with immature constructions and generally demonstrate impoverished language.  This translates to marginal skills in spoken expression and marked deficiency in written expression.  
Dysgraphia now?!  Nothing could be more natural.  Limited opportunity for language engagement and acquisition of physical skills inevitably results in children who don’t have much to say or much way to mark it down.
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